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Presidentôs report 
While we are discouraged by the education reform bills recently passed by 
our legislature, we know that we need to work with our districts, and state. 
We know that these bills will raise class sizes, take away collective bar-
gaining and tenure for teachers, install merit pay programs, provide laptop 
computers for 9th graders and require online classes for all high school 
students.  We think that these changes will not be good for art programs.  
But we understand the difficulty our state is in.  In Idaho we have already 
seen the end of some art programs in a number of school districts, but cuts 
are not limited to art programs.  We have seen cuts in all programs across 
the board.  We continue to be optimistic for art education in Idaho because 
that is what our students really need.  I do have good news to report. Boise 
school district will again host the IAEA annual conference.  This year our 
conference will occur at North Junior High School on the only professional 
development day, Thursday October 6th.  We have a jam packed day 
planned and hope that you will all come.  Our theme is Arts Advocacy .  
Nancy Carr is our Keynote speaker.  See her bio below. We know she will 
help us determine a direction for the arts in our state. We will also have Dr. 
Peggy Wenner present from the Idaho State department of Education.  
Peggy has contributed to keeping the arts an important part of Idahoôs edu-
cation and is a strong voice for us at the State Department of Education..  
Boise Art Museum  and BoDo will  be involved with evening events.  Hope 
to see you there!     

 
Nancy Carr was the California Department of Educationôs (CDE) Visual and Per-
forming Arts Consultant 2001-2009 and in that capacity worked closely with edu-
cators involved in visual arts, theatre, dance and music education, with school 
districts as they implemented and expanded arts education programs.  She man-
aged CDEôs Arts Education Grant Programs 2001-2004 and 2005-2008 and was 
involved in the development of Californiaôs 2004 K-12 Visual and Performing Arts 
Framework and the Textbook Adoption for Visual and Performing Arts. She was 
involved with NCLB or No Child Left Behind teacher certification, professional de-
velopment,  and course codes and their descriptors. Nancy worked with the four 
professional art education organizations and the TCAP Advisory Board.  

 
Nancy has devoted 35+ years to public school education and raised three children, gaining perspectives from both sides 
of the educational process.  A graduate of the University of Washington, she spent 2+ years in architecture and art, com-
pleting her work there in education.  Her Masters works were in special education and in administration.  Sheôs been the 
recipient of art scholarships in the arts, and enjoyed attending Arrowmont School of Arts and Crafts in Tennessee, work-
ing with Cherokee Indians.  Sheôs received educational government grants for work in Marin County and the San Fran-
cisco Bay Area in school reform and teacher profession development.  Nancy has taught in Seattle, WA and Arcadia, 
Daly City, and Hillsborough, CA.  She has been involved with regular classroom teaching (grades 2-6), special education 
and GATE.  She spent 16 years as a college instructor of graduate courses for teachers and parents.  She has held nu-
merous mentor positions continuously over the past 24 years in the Arts, Art History, Visual and Performing Arts, GATE, 
Reading, Standards-Assessment-Matrix Best Practices.  Nancy authored teacher texts in math, reading, history, and 
learning centers.  She  was involved with BayCAP and the Subject Matter Projects; a lead  facilitator in school reform 
work through the California Annenberg-Hewlitt Grant and BASRC (Bay Area School Reform Collaborative); served as a 
lead facilitator for reform work with elementary, middle, and high schools, initiating, designing, implementing summer insti-
tutes, staff development, literacy coaching, visual and performing arts coaching, development of matrixes and standards-
based progress reports, evaluation of grants and grant programs, and the many/varied aspects of school reform work. 
she whole-heartedly supports efforts to provide students with the core academic subjects of dance, music, theatre and 
visual arts. Throughout her journey in education the arts have been the continuous thread, the connectors, her passion for 
partnering and emersion (of the arts) within the educational process. Her work at the Department of Education had her 
immersed in advocacy for arts education and that grew to national actions, at the same time.  Advocacy is not a once in a 
while action, but continuous and multifaceted. Nancy hopes her continued involvement in arts education helps to move 
the agenda forward, of having art in the daily school lives of all students and in national work for all students having the 
arts in their weekly school life. 

IAEA welcomes Keynote Speaker, Nancy Carr  
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The following Position statement platforms were adopted at the NAEA Conference in  
Seattle, March 17,  2011. 
 
Position Statement on Community Collaborations, including those with Cultural Organizations  
NAEA recognizes that the visual arts are grounded in the communities from which they come. Communities 
may be defined by the many ways that they bring people together; they are complex, dynamic, and diverse in 
the ways they function. NAEA supports art educatorsô efforts to collaborate with community and cultural or-
ganizations to further the mission of visual arts education. NAEA members are encouraged to work with  
local, state, and national organizations that share common visions and goals.  

Resulting community arts collaborations can be nurtured through partnership projects and advocacy efforts. Community-based needs 
can be addressed through diverse efforts that contribute to civic engagement and life-long learning through creative expression.  
 
Position Statement on Graduation Requirements in the Visual Arts  
Study and practice in the visual and performing arts facilitate the growth of a broad range of important skills in general education, includ-
ing critical thinking, problem solving, communication, collaboration, creativity and innovation. The importance of the porary life makes it 
imperative that education includes learning to make meaning of multi-faceted visual information and experiences. NAEA supports the 
formal adoption of minimum high school graduation requirements in visual and performing arts as part of a comprehensive high school 
education. The visual arts contribute to a well rounded education for all students, and broaden the range of learning options for meeting 
the individual needs of diverse student populations.  

Learning in the visual arts builds universal communication skills that bridge historic, geographic and cultural boundaries.  

Adolescent learners draw upon visual literacy skills to comprehend and articulate their world view as they move into adulthood.  

Students enrolled in visual arts courses should have experiences in creating, performing and responding to visual works of art.  

Support for minimum high school graduation requirements is predicated on the intention that elementary and middle school students 
have access to a comprehensive art education program.  
 
Position Statement on Pre-service Education and its Relationship to Higher Education  
NAEA supports quality pre-service education taught by experienced art educators as a foundation for the development of professional 
practices. Accredited higher education institutions in partnership with schools, museums, and community organizations provide the best 
model for generative practices applicable to shared standards. Such programs should include: clinical experiences, pedagogy courses, 
visual arts content courses, professional development opportunities, and student associations. NAEA believes that comprehensive pre-
service education engages learners in inquiry, advocacy, and leadership in relation to the following domains: The Profession: Pre-
service art education programs prepare art educators to - Recognize their role as leaders in their schools and communities.  
Exhibit professional dispositions defined by state, national, and professional standards. These include exemplifying professional values 
and qualities, engaging in reflective practices associated with life-long learning, advocating for excellence in their schools and communi-
ties, and participating in, as well as taking on leadership positions in their local, state, and national associations. The Learners: Pre-
service art education programs prepare art educators to - Understand their students from theoretical and practical perspectives. Under-
stand factors such as diverse learning styles, developmental variance, social conditions, and family and cultural values that might affect 
learner performance in the visual arts. The Teaching Contexts: Pre-service art education programs prepare art educators to - Under-
stand that community values contribute to the guiding principles of the educational settings. Become highly skilled in curriculum devel-
opment, assessment procedures, standards application, and instructional strategies.  

Deliver curriculum through both historical and emerging technologies.  

Understand and explore a variety of student engagement and classroom management 
strategies. The Content: pre-service art education programs prepare art educators to -  
Have a strong knowledge base of traditional and emerging practices understood 

through studio experiences, historical lenses and collaborative inquiry.  

Explore the complexity of art making as it relates to creative problem solving, problem 
finding, visual literacy, technical proficiency, cultural context, and identity formation.  
Become fluent in interpreting works of art and other visual images, objects, experi-
ences, and environments in relation to cultural and historical contexts. Prepare stu-

dents with skills that will enable their success in the 21st century.     

(Continued on page 3) 

http://www.arteducators.org/olc/pub/NAEA/home/
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Explore the complexity of art making as it relates to creative problem solving, problem finding, visual literacy, technical proficiency, 
cultural context, and identity formation.  Become fluent in interpreting works of art and other visual images, objects, experiences, and 
environments in relation to cultural and historical contexts. Prepare students with skills that will enable their success in the 21st cen-

tury. 

 
Position Statement on Professional Development  
NAEA asserts that professional development opportunities, targeted toward the visual arts and visual arts education, are essential to 
the life long learning of art educators. Examples of professional development opportunities include: studio practices; engagement with 
contemporary and traditional art forms; contemporary curriculum design and instructional methods; technologies and their relation to 
art and education; and theories of learning related to lifespan, cognition, ethical standards, and human development. NAEA supports 
opportunities for building enriched relationships between theory and practice. NAEA recognizes these opportunities can take place in 
a variety of contexts and between novice and veteran professionals. NAEA believes that optimal professional development opportuni-
ties are generative practices that can take place through self-study and self-initiated outreach, participatory learning communities, 
mentoring relationships, and formal presentations and events. NAEA believes that dynamic professional development opportunities 
take place as visual arts educators and organizations partner toward shared professional goals. These opportunities can take place 
among colleagues, as well as with universities, museums, galleries, community groups, government agencies, and philanthropic or-
ganizations; between NAEA divisions; as well as with non-visual arts professionals. NAEA promotes the development of these oppor-
tunities through conferences, web-based platforms, institutes, in-services, workshops, and retreats.  
 
Position Statement on Scheduling, Time, Funding and/or Resources for Visual Arts Education NAEA recognizes the need for 
sufficient (or ample) funding and equitable scheduling for visual arts programming in preK-12 educational settings. Instructional time 
and funding for visual arts must allow for student success in meeting national, state and local standards. Regularly scheduled class 
periods allow for quality student learning by providing sufficient time for instruction, art production, reflection, and assessment as well 
as the routines necessary for a well organized art class. NAEA recognizes ratios of educators to students differ from state to state and 
district to district. The quantity of visual arts educators is sufficient to meet the basic quality standards for curriculum, time and sched-
uling for each grade level. The average teaching load for art educators is commensurate with that of educators in other disciplines.  
Instructional contact time of art educators is equal to but does not exceed the maximum contact time required of all instructional staff.  
Planning and preparation time and additional duties are commensurate with other instructional staff. A minimum of five minutes 
should be scheduled between classes to allow for clean-up and preparation for succeeding classes.  
Art class enrollment should be limited to sizes that reflect the capacity of the facility and assure a safe working environment for stu-
dents and educator. Art facilities provide adequate, safe and secure storage for equipment, supplies, instructional resources, and stu-
dent work. Students who have an aide assist in other classes should be accompanied by their aide to assist in art classes.  
Art class enrollment and attendance are consistently maintained in order to support sequenced instruction. Students should not be 

removed from art class as punishment or for remediation in other subject areas.  
Supplies, equipment, and technology purchased for the art program should be suffi-
cient to meet National and State Standards, achieve local curriculum goals and meet 
all required safety regulations. The budget is sufficient for the art program established 
in the curriculum plan, includes consumable supplies, instructional resources, new or 
replacement equipment, repair and maintenance of equipment, and is equitable 
across the school district.  
 
Position Statement on Visual Arts as a Core Academic Subject  
NAEA defines visual arts as a core subject, basic to the education of all students. The 
Elementary and Secondary Education Act, passed by the US Congress in 1965 and 
reauthorized in regular intervals, recognizes the visual arts as a core academic sub-
ject. NAEA supports inclusion of a rigorous, high quality, comprehensive, sequential, 
and authentic visual arts program in every school for every child. Visual arts education 
provides every student opportunities to develop the global 21st century skills of com-
munication, collaboration, creativity, critical thinking and problem solving. Visual arts 
education provides richness and complexity to learning by engaging students in the 
study of artistic processes, the construction of knowledge, and critical reflection.  
 
Artwork by IAEA Hailey Elementary School conference participants 
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IAEA President Elect  Published in National School Arts Magazine 

 

 

First Timeõs a  Charm  by Ritta Nielsen IAEA Vice President 
More than two months have passed and I am still on fire!  The NAEA Conference is just that powerful. The one hundred-
fifty page catalog is the first clue. The list of over 1,000 participatory workshops, panels, seminars, and exhibits to 
choose from is the next clue. Add an artistically vibrant city, thousands of colleagues, and the limits of a 24-hour day ï 
you have the perfect storm for an overwhelmingly rich artistic encounter. 
Iôve been to other conferences, and come home inspired. But the Seattle Conference imparted an empowerment.  It gal-
vanized my passion. This is the type of professional support we all need ï and deserve! Although, admittedly, I would 
have needed four clones in order to meet my desired objectives. Still, the impact was profound, and as and educator I 
am more inspired, more informed; committed more than ever to ñthe good fightò for art education in our schools, for our 
children, and their future. 
I would hope you might find inspiration in the work of PBS and Art 21, which offers insight to contemporary artists and 
their work. The work of educator Joe Fusaro and other Art 21 associates offer ways to bring issues and approaches of 
contemporary art into the classroom. 
Like me, you may appreciate the research of keynoter, Robert Root-Bernstein, and his findings on the relationship be-
tween the arts and the sciences.  His work provides a solid framework on which to advocate for arts in the schools. 
You may simply enjoy plethora of conference information on the NAEA site ï from research papers to lesson plans. It is 
astounding to see what varied approaches our colleagues are taking across the country! 
The work we do kindles the creative spirit and urges innovative thinking; it is the work that contributes to advances in 
science and technology. It is the work that sparks vision. We plant vital seeds; we nurture creative processes; we en-
gage non-conformity; we inspire the future. The national conference is our source for commitment and solidarity in the 
isolation of our diverse geographic region. Attending the NAEA Conference is a considerable investment of time and 
resources; but I am convinced that its value warrants every effort. 2012 is NYC, and the year after its Fort Worth, Texas. 
It is an exhausting experience, we deserve it, and I canôt wait! 

 
Images from left Artist Marita Dingus, project examples Marita Dingus dolls, Plaster animals 

BFA Art Education Student, and current IAEA President Elect Jacqueline M.  Nelson 
has published an article entitled ñGoing Green Robotsò in the School Arts May/June 
2011 issue. The article includes innovative lesson ideas for using discarded and recy-
cled computer parts in the art classroom and bringing awareness to local environ-
mental issues. 
Jackie has taught this featured lesson to diverse age groups in Idaho.  You might have 
been lucky enough to attend this workshop at our IAEA conference in Hailey.  Recently 
she assisted in supporting the environmental group of the Gateway School of Lan-

guage and Culture by teaching this lesson to 50 kids and several adults. 

http://artdept.boisestate.edu/artnews/?p=536
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Artist Mark Dion of Art 21 

Idahoôs YAM Flag 
Designed by Katie Paul of 
Potlatch Elementary School 

Jane Winston                                 
Idaho Educator of the year 

Celebrating our Hawaiian roots,  
Whaling muralist Wyland with Karen 
Fothergill showing the ñShakaò sign. 

From Left, Linda Buczynski, Cathy Mansell, Jeannine 
Hall, Kathleen Keyes 

Past President Joni Cashman, Bette 
Ervin and Jennifer Mecham. 

IAEA members breakfast get-together 


